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Abstract: 

 

This presentation is an introduction to the 5-pointed-Star Pathway that is the approach being 

taken to doing the groundwork started in India by Decoloniality Cognitive Justice Action 

Learning Youth Pathfinders, who are creatively opening the country to the Our Communities 

Deserve Better Campaign (OCDBC). Launched in 2014 by the Students’ Action for Global 

Justice Internationalist Society (SAGJIS) in the School of Oriental and African Studies 

(SOAS), of the University of London (UoL), in the United Kingdom, the OCDBC is 

challenging Establishment Academia in both the Global North and the Global South to 

actively practise true Community Engagement.  It seeks to challenge the gross disrespect for 

non-European contributions to Knowledge and Civilisation that has become institutionalised 

by Eurocentrism and its White Curriculum. It draws attention to the exacerbating Academic 

Racism permeating the entirety of Establishment Academia throughout the Global North 

which, rather alarmingly, is being blindly replicated insidiously in India and other countries 

of the Global South with alacrity by the conscious and unconscious elitist Black-Skin-White-

Masked Stooges of Neocolonialism leashed to Euro-Amerikkkan Imperialism. Hence its 

central message of highlighting the OCDBC demand for respect of the Global South peoples' 

inalienable right to Cognitive Justice throughout the World. Boosted by its collaboration with 

the Why Is My Curriculum White? (#WhiteCurriculum) initiative of students and their 

supporters in and outside University College London (UCL), which is fast spreading within 



and beyond UoL, the OCDBC is currently doing such groundwork in India with a view to 

expanding it across Asia and Afrika in cooperation with Vidya Safari Moksha (VSM), the 

UBUNTUMAFUNZOSA Pan-Afrikan Campaign for Popular Education, the Planet Repairs 

Youth Positive Action Campaign (PRYPAC),  the Global Justice Forum (GJF), the Inter-

Community Forum in London (ICF-London), the People versus PFI in the United Kingdom, 

the Grassroots Women's Internationalist Solidarity Network (GWISAN) and the Activism 

and Academia Fora International Movement (AAFIM), among others. It points to ways of 

collaboration on this matter with longer existing stakeholding organisations in Asia such as 

Multiversity, Shikshantar, Navdanya, etc. Critically examined in the paper are the Pan-Asian 

Decolonizational and Global Justice Conscientizational propects of success in India not only 

of such cooperation. There is also a probing into the question of whether or not Academia in 

India can, with intellectual honesty, meet the OCDBC demand upon it to help universities, 

colleges and schools in the country to show leadership to their counterparts in the rest of the 

Global South as well as in the Global North by better upholding Decoloniality Cognitive 

Justice in its intrinsic perspective of Intersectionality; and therefore prioritising shared Action 

Learning of the Environmental Justice respect for all Human, Peoples' and Mother Earth 

Rights; thereby striving to build mutually respectful, empowering and productively 

meaningful (problem-solving) relations with not only communities in general, but in 

particular with their grassroots sections of underprivileged masses  ("The Wretched of the 

Earth" a la Fanon), in 'Glocal' promotion of genuine Sustainable World Development towards 

winning Global Justice for All. 

   

 

“In an uncivilised state of affairs nobody’s poor - fruits, vegetables and meats from the 

forests, water from the river and shade from the trees are equally available to all... no one 

expects or collects more than what he or she requires... no one’s richer or poorer than the 

other... Poverty results from civilisation and social structure.” 

                                                                                                

                                                                                                - Bankim Chandra Chattopadhay. 

  

 

Our Communities Deserve Better Campaign (OCDBC), started in 2014 by students of the 

School of Oriental and African Studies (SOAS), University of London, is calling for an 

honest and transparent Community Engagement Policy to integrate the needs of all 

Communities, including Communities of Resistance (CORs), particularly those battling for 

Environmental Justice, to be truly reflected in the daily activities of all institutions of 

education throughout the Global North and the Global South. This includes opening up their 

resources to be used by all Communities, including their grassroots formations of 

independent self-organization, self-conscientization and self-empowerment, at all local, 

national and international levels. This is all the more necessary, since such communities, 

particularly CORs, are being subjected to relentless extractions of their own knowledge, 

intellectual resources and other forms of cultural wealth, alongside their other human as well 

as material resources, without much constructive gains to themselves in terms of their real 

struggles for Justice, by not only governmental and nongovernmental organisations; such 

rapacious extraction of intellectual resources and cultural and other forms of wealth is also 

being done in the Kkkolonial/Neokkkolonial dominions of the West by Left-leaning as well 

as Right-leaning Academics of the Global North, who pretend to be studying the lands and 

'native peoples' for their own developmental good; such is the unethical behaviour by so-

called "investigative Academics" of the West, including those of the Global South in the pay 

of, and researching and working to the dictates of, the Global North! 

 



 

 

This presentation elaborates upon the 5-pointed-Star Pathway OCDBC is pursuing in India 

today as follows. 

 

  

 * (1) Ensuring that, not only each university, but also every college and school 

everywhere in India, utilises as much of Participatory Democracy as is possible in 

drawing and proclaiming its own Glocal Community Engagement Policy (GCEP), 

outlining its programme of Community Engagement at interconnected local, national 

and international levels. 
 

 

 Educational institutions across the World are considered to be the “temples of knowledge” 

which are supposed to provide guidance and support to the local, national and international 

community. OCDBC raises the pertinent question: Do these educational 

institutions actually provide true support to the Communities they supposedly represent, 

intellectualise for and speak on behalf of - as them?  

 

I am reminded of John Lennon here, when he says, “My role in society, or any other artist’s 

or poet’s role, is to try and express what we feel. Not to tell people how to feel.” 

 

OCDBC proceeds from the view it has been given by many people that most institutions of 

formal Education in India continue, even in the current so-called post-colonial era, to 

function merely as the tools for carrying out the “civilising mission” which the Kkkonial 

powers so benevolently had, without being asked, taken upon themselves. This is obvious 

from the fact that most educational institutions do not take into account the indigenous 

knowledge of the Communities in which they are located, thereby lending credence to those 

who question how such Western-type institutions can meet the unique 'glocal' needs of the 

immediate communities for whom the institutions of formal education ought to see 

themselves as having immense responsibility and accountability. 

 Instead of questioning the purpose of educational institutions, some of us - the “privileged 

students”, are too busy flaunting our badges of honour so benignly given to us by the IITs, 

IIMs, St. Stephen’s College, St. Xavier’s College, Loyola College and the rest of the Indian 

Ivy League. Sagar Biswas, (2015) a young Organic Action Learning Scholar in Delhi, says, 

“Development conveys the ideas of improvement. It can be done by increasing the educated 

people in our community who are aware about things. But, even a basic thing like Education 

is not in access of the people. They have to fight for it in every part of the World. We 

(students) have to flee all across from Bihar or UP to Delhi just for education. Not because 

these places don’t have institutions but because these institutions are lacking basic amenities 

like teachers, labs or even electricity.”  

 

There are too many examples to cite. The National Service Scheme (NSS), under the 

Ministry of Youth Affairs and Sports (MYAS) of the Government of India (GoI), is one of 

the very few structures through which Establishment Educational  Institutions (EEIs) and 

their products can get involved with the Community. Unfortunately, this has become one of 

the popular extra-curricular (note the ‘extra’ instead of ‘co’) activities many students take up 

during their undergraduate courses to do “Community Service”. As one of the students 

willing to do “good”, I got involved during my initial years of Undergraduation at Miranda 

House, University of Delhi, only to find that Community strangely became synonymous with 



“the poor”, who had nothing to offer “us” and “they” only needed our help. It felt like 

missionaries SAVING the oppressed and the marginalised. There is no equality in the social, 

economic and political engagement in this process. Students do not go into their communities 

to learn from them or recognise and respect the treasure-house of the Community's 

own Knowledge and the Organic Scholars who co-produce the Indigenous Knowledge and its 

own system and processes of Education in the Community. The students are programmed 

rather to arrogantly arrogate to themselves and demand to be regarded as the "teachers", 

who bombard the already oppressed with the Eurocentric baggage they had their heads filled 

with in the Establishment Academia, thereby carrying on with the vicious Cognitive 

Injustice recycling of Epistemic Violence. 

 

However, NSS in College seemed very different for some of my friends and acquaintances. 

To such circles of my friends and acquaintances, who were mostly from privileged 

backgrounds, and wanted to feel good by doing some charity to "the unfortunate others" and 

therefore shedding some occasional tears and sighs, while trying to give the excess they and 

their families have accumulated to the less fortunate ones, their perceptions and views of 

what NSS meant were different. There is no realisation among the overwhelming majority of 

them of the fact that those accumulators of wealth have done so at the expense of those who 

are now the beneficiaries of the leftover crumbs thrown at them. Therefore they see NSS 

more like Community ‘Outreach’ than ‘Engagement’; because engagement considers both 

groups as equals and the transactions between them are on equal terms of give and take while 

‘outreach’ patronises “the other” who, in most cases, are the unfortunately weaker "other" 

and therefore needs to be taken care of by the stronger ones. If we are really going to copy the 

Euro-Amerikkkan “developed” model, then why not copy some of the progressive policies 

which they in the West at least have existing on paper, like their policies of Community 

Engagement? After all, the “elite” Indian Institutions also behave ivory-towerish when it 

comes to serving the Wretched of the Earth who constitute the overwhelming majority of the 

people comprising their immediate Community.  

 

 OCDBC sees its starting point in helping to tackle this matter as facilitating the 

establishment, on the one hand, of Community Action Groups for Equitable Educational 

Cooperation (CAGEECs) by interested Community Activists to function as grassroots 

connexion points of OCDBC in communities; and, on the other hand, the establishment of 

Community Engagement Task Action Groups (CETAGs) by student, teacher and other 

working people's Activists  to function as OCDBC connexion points in schools, colleges and 

universities throughout India. Both the CAGEECs and the CETAGs are to work together, 

under the auspices of OCDBC, in conscientizing their communities and educational 

institutions into pooling efforts and resources for the cross-fertilizational drawing up of their 

own self-determined policy documents of Glocal Community Engagement in Sustainable 

World Development Education. 

 

  

 * (2) Ensuring that, mindful of the huge tasks of uncompleted Decolonization facing 

India today, such policies of Glocal Community Engagement are intersectionally 

meaningful in terms of promoting the Decoloniality Cognitive Justice Self-

Empowerment of every section and all of the population in the local area; thereby 

enabling the transformation of the school, college or university into one of the vibrant 

curves of the circular hub of all mural and extra-mural educational efforts, a hub which 

is revolved by the Community as a whole, with emphasis upon Environmental Justice 

Action Learning, in promoting respect for all human, peoples' and Mother Earth 



rights; doing so in order to draw everybody in and beyond the school, college or 

university into the grassroots creativity of thought and action for taking diligent 

cognisance of, and studying and providing viable solutions to, the everyday problems in 

the local area as pertinent to resolving national and international problems, especially 

by way of glocalizing Sustainable World Developmental innovations of Global 

Citizenship Education in all fields of human endeavour; glocally linking such 

endeavours into building the Global AcademyCommons (GACs). 
  

 

If we talk of Decolonisation, then the first and foremost task is to define (or rather redefine) 

the purpose and functions of our various institutions of Education and the conditions in which 

they carry these out. Jaya, another young and married female Organic Action 

Learning Scholar, recounted an anecdote during her time at one of the schools of the 

Municipal Corporation of Delhi (MCD). When in school, she saw teachers making two 

classifications between the students, whereby one was classified as 'good' and another as 'bad' 

students. Here the complexes started with 'good' students being made to feel superior and 

'bad' students being made to feel inferior. With amazing creativity in utilising lessons of 

Kkkoloniality and Decoloniality from Frantz Fanon, she saw the 'superiorised students' as 

"colonisers" and the 'inferiorised students' as the "colonised". She pointed out the 

presence here not only of "Colonisation" but also of "Intersectionality".  As she puts it 

herself: "I think this is also an Intersectionality issue, because good students are linked here 

by competition and psychological imbalance, due to demotivation. In a class, the good 

students and bad students are linked with competition because 'inferiors' are feeling that we 

have to get the good marks to come in the category of 'good ones'. And 'inferior' students also 

suffered from Epistemological Violence because they are demotivated by the teachers and 

getting psychologically affected. This leads to 'othering' which also leads to colonisation in 

classrooms.” (Jaya: 2015) 

 

Many of us can relate to similar incidents during our school days too. This is to say that most 

of us can relate to similar Kkkolonial practices manifesting themselves in the daily 

functioning of educational institutions, which results in “Othering” and often ends in trying to 

“Civilise” the “others” premised on a false sense of superiority of Class, Caste, Gender, 

Sexuality etc. Minute things such as sitting arrangements, participation in extracurricular 

activities on the basis of Gender - say Boys take part in Sports, while the Girls take part in 

Singing and Dancing; or on the basis of Class - say Golf is for the rich and playing marbles is 

for the poor. Probably this makes Jhumpa Lahiri, in her book “Lowland” (2013) say that the 

presence of Golf Clubs and our celebrating them till today shows that Colonialism is very 

much still a part of our present culture.  

 

Therefore one of the many functions of  institutions of Education is to support the 

Community in realising their Decoloniality needs in their daily lives, which also constitutes 

their Cognitive Justice needs in diverse spaces of mural and extra-mural Education, 

including grassroots Community Spaces of Lifelong Learning (COSOLLs). This would lead 

especially the institutions of higher learning to tap into the vibrant natural educational 

resources and knowledge kept alive through folklores and anecdotes passed from generations 

to generations. Last year, I had been to a village in the Red Corridors of India, where some 

people told me how difficult it is for a school to function, how one would need a building 

with bricks and mortar, lights, fans, chalks, blackboard, where a teacher would come to teach 

a-b-c-d and 'knowledge'. For such people, there is a forgetting that there was a time when 

Education was openly cultivated together by teachers and learners under trees, with birds 



singing and the gentle breeze blowing; that what was taught and practised, mainly by way of 

Action Learning in such Indigenous Knowledge spaces, was more relevant to the day-to-day 

needs of the Learner and her/his Community; there was a scope to test the practice of the 

theories taught. But now, with the built-up, separated and alienating environs of the modern 

school, the Learner is taught what she/he is expected to learn, mainly for jobs in corporate 

and other private enterprising businesses, and not what she/he wants and needs to know for 

the good of her/his own indigenous Community and Humanity, but rather for the selfish 

pursuit of her/his merely individualistic wishes, even idiosyncratic whims and caprices, and 

egocentric aspirations. 

 

The recreation of the Global North Environs in educational institutions in the Global South is 

a crucial factor for the worsening of Global Apartheid racist divisions of peoples into the 

privileged, criminally self-enriching by rapacity, and the wannabe superior on the one hand, 

and the underprivileged, impoverished by dispossession and inferiorised on the other hand; 

for the “White Curriculum" indoctrination that produces the elitist mind-set of superiority 

feelings of White Supremacist Racism even among miseducated non-Caucasians of the 

Global South throughout the World; all of which comes along with the habitual use of cold, 

hard and estranging brick and mortar infrastructure, tiled and/or carpeted floors, coupled with 

the creation for an artificial demand for expensive high–end technology like Air-Conditioners 

and a feeling of looking down upon the “have nots”. 

 

I understand there are Alternative forms of Educational Spaces being promoted across the 

World; however, the major challenge they face is their lack of interconnectedness and 

sometimes intraconnectedness. To effectively address this challenge, the Global Justice 

Forum (GJF), along with its allied networks like CARAT@MDR, is working to build 

a glocally interconnected and intraconnected system of Global Citizenship Lifelong Learning 

Pluriversality which is being called the Global AcademyCommons (GACs). OCDBC shares 

the definition of the GACs as: “a ‘glocal’ Cognitive Justice Interconnexion of a wide 

variety of Grassroots Academia Groundings of Popular Education (GAGOPEs), other 

Community Spaces of Lifelong Learning (COSOLLs), as well as Radical Occupy Spaces of 

Popular Education (ROSOPEs) in schools, colleges, universities and other institutions, 

which are seeking the Global Justice harmonization of their various endeavours of the 

critical production, dissemination, usage, application and advancement of Knowledge, in 

the inclusive kaleidoscopic richness of its multicultural, intercultural and pluriversal 

diversity, into a whole Global Citizenship Educational Treasury of Wisdom for all 

Humanity – thereby reclaiming Academia from the monopolising stranglehold of the 

Establishment ivory towers and returning it to its source: the Wisdomquest grassroots 

wellsprings of true Peoples’ Power!” 
 

 Another problem which models of Alternative Education are facing, due to their lack of 

interconnectedness, is being drawn into the Kkkolonial/Neokkkolonial Capitalist Game of 

trying to answer the bogus question of “Who amongst us is the best?” This makes it feel like 

their proponents are competing amongst ourselves and also, subconsciously or unconsciously, 

playing into the hands of those whom they are trying to challenge. This game not only 

fragments our progressive forces but also divides the great strength we possess for in slaying 

the Big Octopus.  

 

One of the baby steps in building a People’s University say in Asia, would be at first to 

engage in dialogue and work out how best to build collaborations with the different 

alternatives which exist in South Asia and beyond and see how we could develop a Pan-



Asian approach in determining the Decolonial Cognitive Justice needs and realising the same. 

This would also mean encouraging Decolonial Action Learning groups in not only schools, 

colleges and universities but also within the broader community educational spaces which 

would act as Curves forming the bigger Circle of a Pan-Asian Peoples’ University. Vidya 

Safari Moksha would welcome an opportunity in being one of the Community based Action-

Learning Curves as a part of such a Peoples’ University. Through its ongoing Global 

AcademyCommons Building-in-progress activities of Glocal Link-Networking, the 

GJF, together with the OCDBC, would welcome opportunities to facilitate any such efforts 

being made in that direction and look at possible areas of relevant Internationalist 

collaboration. 

 

  

* (3) Ensuring that such policies of Community Engagement are carried out not only 

with those selected by the Establishment as "community leaders" and their fiefdoms of 

supporting cabals and networks, but also with a broader array of  social forces better 

representing Diversity in such communities; social forces which must include grassroots 

Activists of Community Resistance in defence of Environmental Justice and a wider 

spectrum of actors in curricular and extra-curricular activities, embracing Community 

Spaces of Lifelong Learning (COSOLLs) and their Scholar-Activists, particularly 

Organic Revolutionary Intellectuals and other innovative educationists and promoters 

of Wisdom, who are championing their own Indigenous Knowledge Systems, 

institutions and processes of mural and extra-mural Education. 
  

People, who pass through these institutions of European Kkkolonialism, wearing its Legacy 

as badges of honour, flashing it with or without being asked, are examples of how students 

are taught about their privileges in such “Concrete Jungle” boxes of the homogenised 

damaging Environment of Eurocentric schools, colleges and universities. Such shoddily 

produced, damaged and rotting goods from the mass production conveyor belts of the 

Pseudoscientific Racist-Industrial Complex of the Miseducational Academia for 

Kkkolonialism/Neokkkolonialism go through life everywhere parroting their learned-by-rote 

lines and replicating, under the teleguidance of their Global Apartheid bosses and handlers, 

the nefarious ways and means of upholding the legitimacy of not only such institutions but 

also the imperialist purposes they serve. Very often, it is the Alums of these very institutions 

who act like Black-Skin-White-Masked Stooges of the Western Imperial Agenda. And they 

do it, sometimes unconsciously or subconsciously, because they know no better. All through 

their life, they have been exposed to a certain environment with certain “privileged” 

resources, enjoyed their intellectual masturbation with a certain “class” of people, who are 

always their peers with similar privileges; therefore, they are astonished beyond their wits to 

indulge in Knowledge Production with somebody who lives in Slums, not-so-posh areas of 

the cities or impoverished people who have not attended the elite institutions like them. 

 

Such an order, or rather disorder of Kkkoloniality, ensures that such Zombies become 

"the Representatives of the Grassroots of their Communities", particularly Communities of 

Resistance (CoRs), and become the “official voices” on behalf of the 'Rest' - who are 

considered to be “illiterate”; or “too unsophisticated to feel comfortable in purely Academic 

spaces”; or cannot speak English to properly articulate their own demands coherently. Thus 

officialised, some of these ‘Voices-of-the-Marginalised’ Representatives would go on to 

write their theses or sophistically worded “Academic” pieces about “Organic Scholars” 

(reference Gramsci, Fanon, Rodney), while sitting again in isolated, nowadays gated and 

closed concrete boxes, totally detached from even their own indigenous community Organic 



Scholar-Activists; separating themselves self-conceitedly even from their more 

knowledgeable but not Euroschooled kith and kin, and from all grassroots 

Wisdompathfinders who operate mainly in spaces of Extra-Curricular Education, and their 

views, opinions and reflections, which mark continuing developments in the production, 

application and dissemination of Community-rooted Organic Knowledge by the Indigenous 

Peoples of the Kkkolonised/Neokkkolonised World. While they write, give talks and 

pontificate about Academic Freedom, Sustainable Development and even Cognitive Justice, 

they do so again mostly in the Kkkolonially designed and Neokkkolonially sustained 

homogenised Global Apartheid Racist Eurocentric miseducational boxes of the Concrete 

Jungles of Euro-Amerikkkan Imperialist Globalising Maldevelopment, directly perpetrating 

or indirectly aiding and abetting crimes of Genocide-Humanicide/Ecocide as Nazi-style 

“Desk-Killers”! 

 

Therefore, the need to recognise the Grassroots Community Representatives who are Organic 

Scholars is crucial to build bridges (instead of walls) between the so-called Formal and 

Informal Academia. It could be argued that there are some 'Representatives' calling 

themselves “Activists” who are already bringing forth the demands made by the Grassroots 

Communities into the wider academic circles  globally for scholarly recognition. However, 

from my personal experiences in interacting with a wide variety of progressive forces in 

Purdah, I have come to understand that some of these “Activists” are no different from 'the 

Black-Skin-White-Masked Academics'. In fact, in my view, some of them are quite worse; 

because of their sheer hypocrisy. While they blame the Academics for seeking to talk on 

behalf of the Grassroots Communities while intellectualising for them above them; this type 

of “Pseudo-Grassroots Activists” scheme to act, without any legitimate popular 

democratic mandate whatsoever, more like self-imposing Gatekeepers to Grassroots Peoples’ 

Movement and try to arbitrarily police what or to whom the Communities speak. During my 

recent study trip in Odisha, India, one of the Community-based Student Activist, Jitu, told me 

that these “Activists” ask them to keep out outsiders from the area, even encouraging them to 

threaten and use force and violence, forgetting that they are “outsiders” too in the Grassroots 

Peoples’ Struggles! The difference between the "Pseudo-Grassroots Activists" and the 

Grassroots Communities is this: while the former speaks fluently in English and other 

languages of Europe and can, therefore in terms of Euroliteracy, articulate some of the causes 

of the Communities (or rather their own narrow selfishly interested take on such causes) 

sophistically to the rest of the World, especially in the Global North, and its satellite circles of 

the Global South Elite; the former are unable to do that very well to the understanding of the 

Global North! This allows such “Activists” to exploit the already marginalised communities 

and ensure that the communities are dependent on them for communicating with the rest of 

the World. A lot of the most valuable pearls of Knowledge which are being actually produced 

by the  Grassroots Organic Scholars of the Niyamgiri Peoples’ Movement are being "lost" to 

their actual producers, with such "Activists" trying to pass them off as their own exclusively 

self-produced, not even co-produced, scholarly and artistic works through films, songs, 

books, pamphlets, etc. “For some actors associated with People’s Movements, the Movement 

appears to be a source of income generation and therefore they try their hardest to keep the 

Struggle running and ensure the actual goals, i.e. the aspirations of the people are not 

addressed as soon as they should and/or could” (Nandi: 2014).   

 

Although the Polysepalous leadership by “Activists” claim that the Peoples’ Movement is 

internationalist, they perhaps only mean that the self-appointed leaders of the Movement are 

globally connected and, by showcasing the Struggles of the People in their globe-trotting 

around the World forever, eke out a luxurious life for themselves preferably in Europe and 



North America; while the Grassroots Communities are intentionally kept isolated, lurking in 

dark islands. One may point out that they see pictures of Grassroots Communities across the 

World, including the Grassroots CORs of Niyamgiri with CORs from the rest of the World, 

as the cover pictures of leading progressive magazines, journals, newsletters, etc; however, 

they fail to see the game of tokentistic diversity being played - the very same Racist Game 

the Neocolonial Powers of White Supremacy are playing with the Minoritised Communities 

in the West! 

 

Such“Activists” garner support in the Global North, claiming they are trying to link the 

Grassroots Peoples’ Movement to similar Struggles around the World; they hop from one 

conference to many conferences, peddling the same old sad stories, along with their crocodile 

tears; write few articles and papers, mostly with prestigious Global North Academics to get 

entry into the Elite Clubs of the Scholars of Kkkoloniality, particularly their fake Radical and 

Liberal Caucuses, fringe pseudo-Leftist circles and Anarchist-camouflaged 'horizontalising' 

curves steeped in Eurocentrism. While the intellectual masturbation continues with sipping of 

wine, and theorisation happens with piles of words typed out on neat papers, the 

real Knowledge and the true voices of the Grassroots Communities are lost in the orgies of 

hypocrisy! It is absolutely necessary to quote Billu Sarder, a resident and supporter and 

participant of the Niyamgiri Peoples’ Movement on Internationalism of the Niyamgiri 

Peoples’ Movement:- 

 “ ... “Many foreigners come from America, Australia, England, Africa, Germany but there is 

no Internationalism ... there is no connection between them and us... we only give them 

interviews like we are giving to you, and they go away ...”.” (Nandi: 2014). 

 

This makes it imperative, therefore, as OCDBC, the VSM, the SAGJIS, the PRYPAC, the 

GJF, the AAFIM and their supporting organisations, networks and campaigns in and beyond 

India are determined to catalyse, facilitate and galvanize, to have various actors and various 

representatives of the Grassroots Communities of Resistance, especially the Organic 

Scholars, for the different but important versions of their stories connected globally. OCDBC 

is seeking support for this from organisations, networks and campaigns in and beyond India 

such as the ISSA, Multiversity, Shikshantar, Navdanya, etc. This will not only enrich 

Academic literature and discourses with a rich diversity of various Grassroots Community 

Voices, with due respect for Intersectionality, but also start a true international dialogue 

between CORs to verify, authenticate and benefit from each other’s organically produced 

knowledge embedded in their own systems of Indigenous Knowledge. Apart from healthily 

contributing to the genuine popular democratization from below of Communities of 

Resistance, such grassroots authenticated diversity of Resistance voices shall glocally enrich 

mural as well as extra-mural Education and its ways and means of inclusive production and 

co-production of Knowledge, thereby  glocally making it a most valuable critical part of true 

Holistic Global Citizenship Education for all, particularly those in the institutions of 

Establishment Academia.   

  

 

* (4) Ensuring that, a key activity in the Glocal Community Engagement policies of such 

schools, colleges and universities in India is the primarily locally self-reliant, but also 

national and international, mobilisation of Lifelong Learning resources in order to 

share them equitably with all, particularly the underprivileged sections of communities, 

in effectively countering Miseducation, decolonising minds and in promotion of high 

quality Education for All. 
 



 Anika, another young female Organic Action Learning Scholar, is of the view that “‘Rights 

of Girl’ is not really about Education; because it merely sounds like everyone just wants to 

become “educated” just to earn a good package of money; and if this is only what Girl’s 

education can be reduced to, then it appears as if they simply want to make girls "educated" 

in order to ensure their future is safeguarded for the purposes of others but not of their own 

real selves! As for example, if a girl is thus "educated", with the type of "education" which 

merely adds commercial value to the girl as a commodity, then she will be easier to marry off 

more lucratively to the benefit of those arranging such increasingly commercialised 

marriages to the highest bidders. If this is the right of the girls, then why now be clamouring 

for this type of "right to education"; if this is the right, then why do we have to now raise our 

voices louder than ever before only to claim "this spurious right, more to Miseducation rather 

than to true Education?” (Anika: 2015) 

 

Anika would have got inspiration from the Black Panthers (home-grown contingents of 

which did arise in India, founded as Dalit Panthers by Namdev Dhasal in Mumbai in April 

1972, by the way), Silvia Pankhurst and many others, had this been the regular talk within her 

immediate Grassroots Community or even if some of the members in such a community were 

aware of the demands and the strategy developed by those Community Activists. Anika is not 

alone in asking questions which have been raised before and solutions found within 

Grassroots Communities in the rest of the World. This makes one realise the importance of 

sharing community-produced Knowledge across the World, not only to build a bigger chain 

of People-to-Peoples' Internationalist Solidarity, but also in creating unique lists of solutions 

suitable to the different conditions of Grassroots Communities. 

 

The Establishment Educational Institutions, through the democratically participatory drawing 

of their own policies of Community Engagement, can develop the appropriate 

ethical responsibility for respectfully tapping into this vibrant mural and extra-mural 

knowledge being produced by Grassroots Communities and facilitate the mutually beneficial 

transferring and sharing of such Knowledge through the immense technological resources 

they have. This also puts the responsibility on the Establishment Educational Institutions to 

share the existing educational resources they have accumulated at the expense of the 

Grassroots Communities across the World, with their immediate community for their 

educational development for Lifelong Learning. The processes of sharing not only 

technological resources but also better designed and ecologically harmonised built 

environmental resources, such as more appropriate classrooms, with the latest ICT facilities, 

would enable community-based organisations, networks and institutions as well as their 

Scholar-Activists and the communities themselves as a whole, to better utilise such resources 

for more daring and horizon-broadening ventures of Lifelong Learning, including 

intergenerational dialogue and various forms of glocal inter as well as intra Community 

engagements. Such processes would ensure Decolonisation advances much faster in the 

various institutions of Establishment Academia at all levels, particularly in the schools, 

colleges and universities of mainstream Miseducation which serve as the Master’s tools for 

Kkkolonialism/Neokkkolonialism in all the manifestations of Euro-Amerikkkan Imperialism 

still dominating the Global South today. 

 

Drawing from the Occupy Movement that spread from the Global North like wild fire into 

many hot spots of the World, the Communities in the Global South are 

increasingly demanding their right to access these resources through occupying the 

Establishment institutional spaces in their vicinities. By so doing, they are expressing their 

recognition of the fact that such institutions were built upon the backs of the Wretched of 



the Earth, with the sweat, blood and tears of the colonially and neocolonially oppressed, 

deprived and superexploited communities, and then systematically removed to degenerate the 

intellectual lives of the communities and demoralise their own indigenous Organic Scholars 

and, thereby, try to render their knowledge production as “inferior”. Having this transfer and 

sharing of Knowledge would not only broaden, increase and enrich the scope, levels and 

quality of intellectual engagement and Global Citizenship educational cooperation, but also 

support the networking of Peoples' Movements for Decolonization within the Global South 

and beyond. This is a quintessential right to Cognitive Justice which is not only 

inseparable from, but also indispensable to and a necessary requirement for the full respect 

of the fundamental democratic rights of the Communities. If we take India to be the largest 

Democracy, and display and celebrate with great pomp and glory every 15th August, on the 

Anniversary of the proclamation of Indian Independence; and 26th January, on the Republic 

Day of India; and cite our democratic principles to defend our Freedom of Speech and 

expression as granted to the citizens of India by the Indian Constitution; then how come we 

remain silent when it comes to the glaring need for democratising our educational institutions 

with democratically produced knowledge which may or may not be in sync with the 

mainstream academic ideologies? This right to Cognitive Justice is not only an essential 

necessity for true Democracy but without which any Democracy would remain merely a 

Pseudo-Democracy!  

 

I greatly respect the perspectives of those who, from progressive viewpoints, question the 

appropriateness of my use of the term Cognitive Justice. I see the point in the view that: 

“Colonial/neo-colonial/feudal mode of market-based education helps the capitalists in 

preserving their system by producing ‘Cognitive Congruity’ among the educated. 

Democratic and scientific education might produce ‘Cognitive incongruity’ among the 

educated who will seek to alter the system, ‘cognitive incongruity’ is often termed as 

‘Cognitive dissonance’ which acts as a motivator for change.” (Chaubey : 2015). 

Nevertheless, it is my strong conviction that Cognitive Justice is much more crystal-clearer, 

lucid and unequivocally based on Equity, Freedom and other democratic principles of Global 

Justice for All. It better suits my purposes in this presentation. Cognitive Incongruity, in my 

humble opinion, seems to put the burden of “civilising mission” on the  Western-type 

educated few who, most often than not, are  merely the educated (some say actually 

miseducated) minority Elite schooled in Western Ivory Towers who become the Black-Skin-

White-Masked Stooges proudly relishing their slavish bondage to Coloniality and 

Neokkkolonialism upon the leash of Euro-Amerikkkan Imperialism. I fear Cognitive 

Incongruity can be misinterpreted for promoting Elitist Class-hegemonistic Politics, which in 

Indian context cannot be but linked to Caste, artificially making the Middle Class the 

Vanguard for the Revolution (or evolution) of the Wretched of the Earth.  Cognitive Justice 

brings a new dimension by challenging the view that only the Western-educated privileged 

few are the most respectably advanced of the Changemaking producers, disseminators and 

protectors of Knowledge by equating them and, sometimes even  elevating over and above 

them and their products, the intellectual prowess and academic nature of the Knowledge 

produced by underprivileged Communities and Organic Scholar-Activists of the Wretched of 

the Earth. Cognitive Dissonance, in my candid opinion, only goes back to become the same 

Master’s tool for Kkkolonialism/Neokkkolonialism, repackaged with utmost care and 

sophistication! 

 

 

 

 



* (5) Ensuring that India is more proactively driven from the grassroots, by better Pan-

Asian networking social and people's movements, towards becoming an ethical but 

also greater daring and cutting-edge mover and shaker in exploring radical youth-

empowering ways and means of the Decolonizational advancement of Community 

Engagement Best Practices for the Global South and the entire World. 
 

 

The Community Engagement policy of Establishment Academic Institutions can be 

effectively realised when the Grassroots Peoples’ Movements are both interconnected and 

intraconnected. “The previous era of Global Justice Activism, which involved a ‘movement 

of movements’ was characterized by a powerful networking ethic of coordination across 

diversity and difference (Juris: 2008). The first step to building intersectional solidarity is to 

acknowledge the lived experiences of those in the community and power differences that 

keep the various people’s movements apart from developing strategies to eliminate power 

inequities. “This not a matter of transcending differences. To the contrary, activists interested 

in coalition building must confront their differences openly and honestly”, says Dorothy 

Roberts and Sujatha Jesudason (2013).  

 

Intersectional approach should not create “homogenous ‘safe spaces’” that cordon off others 

from others on the separate identities (Cole 2008: 443). This is one of the pitfalls of 

intersectionality which, as Cole cautions, should be avoided because this might downplay 

differences to reach a false universalism and superficial consensus which is benefitting to the 

privileged within the community; thereby wiping away the needs, interests and perspectives 

of the other marginalised members within the same community. To a certain extent, 

intersectionality can lead us into radical self-reflection - a risky place for many, willingness 

to relinquish privilege, engaging more with others and striving towards change by better 

organising the movement. Intersectionality also provides space for inter and intra groups 

discussions, highlighting their similarities and commonalities to develop the movement 

further. Drawing links to create commonalities amongst communities, especially 

communities in resistance, for active engagements with each other, is one of the goals of 

intersectionality not only in theory but also in the practise of political activism. 

  

This brings up the contemporary relevance of the standpoint of “Revolutionary 

Intercommunalism” advanced from the Black Power perspective of Pan-Afrikan 

Internationalism by Huey P. Newton and the Black Panthers of the USA (Huey and Lenin: 

2004). The analysis of commonality is particularly crucial to understanding that the structures 

of oppression are related and therefore raise the question whether the Communities of 

Resistance are linked or not. Despite our diverse social positions, distinct identities and 

differentiated particular interests, we discover that “we are all in the same boat” (Morales 

1983:93). 

 

Intersectionality only challenges the ideas of building walls around specific, narrow identity 

categories to put up the broader picture of the connectedness to each other, to draw parallels 

between the various people’s movements, and to build strategies to achieve the goals of 

sustainable development and development of all. Our radical interrelated-ness is equally as 

important as our differences (Roberts and Jesudason: 2013).  

 

“The radical potentiality of intersectionality lies in transcending its recognition of differences 

to build alliances based on the recognition of networks among systems of oppression, 

together with the shared vision of Global Justice. The journey of struggling with differences, 



exploring to discover and create commonalities with revealing mechanisms of oppression, 

provides a model for alternative social movement working towards Sustainable 

Development.” (Nandi: 2014). 

  

That is why developing Pan-Asian approaches is one of the key areas of great exemplary 

importance to demonstrating the practical relevance of Intersectionality in struggles of 

Decolonial Sustainable World Development at all grassroots local, national and international 

levels, to effecting principled unity of action of diverse peoples’ movements for the definitive 

achievement of complete National and Social Liberation throughout Asia and Global Justice 

for all. Pan-Asianism is therefore a crucial element in unifying the various fractions between 

Asian Communities for the better effective combatting of the Great Octopus of 

Kkkolonialism/Neokkkolonialism. Pan-Asianism is an approach of Grassroots People-to-

Peoples' Unifying Revolutionary Internationalist Decoloniality, firmly principled upon not 

letting divided ourselves in the narrow 'domestic' boundaries created by Kkkolonialism; 

imprisoning boundaries which are still being bloodily kept sacrosanct, to the detriment of our 

mostly free-spirited roving peoples, by the Black-Skin-White-Masked Zombies profiteering 

from the artificially fabricated nation-states of Neokkkolonialism tied to the apron-strings of 

the Euro-Amerikkkan Imperialism that is still dominant in most of Asia today. This hatred 

and intolerance of “others” is a Kkkolonial marchiavellian norm of Divide-and-Rule which 

manifests in the Racism that exists in Asia against our very own Asian peoples, forgetting 

that we share very similar herstories/histories, cultures and traditions. Pan-Asianism therefore 

seeks to challenge the Divide-and-Rule policy adopted by Kkkolonialism and copied from 

letter to letter by the present caretakers of Neokkkolonialism, by the Kkkoloniality sentinels 

of “Post-Colonialism”, i.e. the hired administrators of the Neokkkolonial State of India and 

most of the rest of the Governments of the Kkkolonialy created “nation-states” of Asia 

who, in my candid opinion, are merely bureaucratic capitalist administrative hirelings of 

Euro-Amerikkkan Imperialism. 

 

  

Towards a Conclusion - Clarion Call for Mind Decolonising Action Learning! 
 

When Bankim Chandra Chattopadhyay talks about “Poverty”, I understand/'overstand' him to 

mean the 'Poverty of Mind' resulting in inequality from Kkkolonial/Neokkkolonial 

Eurocentric “civilising” efforts. This, I grasped more comprehensively only when my mural 

and extra-mural education in the United Kingdom, and the contradictions of my Global South 

Wisdomquest, propelled inside me a greater heightening in mental combat against the 

damaging elements of Eurocentrism within the academic pressures of the Global North, in no 

place other than in the British imperial colonising flagship School of Oriental and African 

Studies (SOAS), one of the ivory tower citadels of Miseducation/Education in what some see 

as the prestigious University of London. Similarly, I understood the deeper meaning of 

Establishment Academic Miseducation when Bob Marley says, “I have no education. I have 

inspiration. If I was educated, I would be a damn fool”. It is the need of the hour to engage 

with our Communities of the Wretched of the Earth and their own long historically developed 

grassroots processes of Indigenous Knowledge production and true Education. This is 

absolutely necessary in order to redefine for ourselves what “Education” must truly mean 

before we rush to call ourselves “educated”.  This is a challenge, very much pertinent to our 

appeal for intellectual honesty, candour and lucidity, which I am glad to be resounding here 

on behalf of PRYPAC, SAGJIS, OCDBC, VSM and our other partner organisations, 

networks and campaigns all over the World from the rostrum of ISSA in India. To 

emancipate ourselves and our Communities from centuries of Imperial, Kkkolonial and 



continuing Neokkkolonial Mental Slavery, as Bob Marley sings, “none but ourselves can free 

our minds”; we therefore must raise higher, to greater heights of intellectual combativity, our 

true Academic Freedomfighting in all mural and extra-mural spaces of Education; because 

Our Communities Deserve Better! 

 

 Note: Some names have been changed to protect identity. 
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